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Abstract
This paper describes the use of mural-making as part of the knowledge mobilization activities 
of an international research partnership project. The mural depicts the technical and academic 
activities of people with disabilities in a university setting as meaningful action in inclusive 
research processes. The main objective of this 30-meter mural painting on a wall in the Univer-
sity of Bamenda was to demonstrate that inclusive research could encourage the inclusion and 
participation of people with disabilities in all areas of academic and professional activities of the 
university. A mural-making protocol was developed by the faculty and implemented by the team. 
It included the collection, analysis, and understanding of data on inclusion; design of drawings 
and the mural; wall preparation; plotting; and execution of the actual mural. The brightly colored 
mural now draws attention to inclusion, provides a vision of hopefulness, and complements the 
narrative character of inclusive education and research on campus.

Keywords: murals, knowledge mobilization, mural painting, visual expression, inclusive research, stu-
dents with disabilities, university milieu

摘要
本文描述了在国际研究合作项目知识传播活动中利用壁画制作的情况。这幅壁画描绘了 
包容性研究过程中的残障人在大学环境中有意义的技术和学术活动。这幅 30 米长的壁 
画在巴门达大学墙上绘制的主要目的是证明包容性研究可以鼓励残障人士融入和参与大 
学学术和专业活动的所有领域。壁画制作方案由教师制定并由残障团队实施。它包括收
集、分析和理解有关包容的数据；图纸和壁画的设计；墙面准备；标图；以及实际壁画
的执行。这幅色彩鲜艳的壁画现在引起了人们对包容性的关注，提供了希望的愿景，并
补充了校园包容性教育和研究的叙事性。
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Disability inclusive research is a growing focus among researchers and students, 
including those with disabilities, in a wide range of organizations including university 
campuses (Abrahams et al., 2023; Tesemma & Coetzee, 2022; Wolbring & Lillywhite, 
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2021). Studies have identified strategies and techniques that can be used to foster the 
implementation of quality inclusive education and research in universities (Arcidiacono 
& Baucal, 2020; Friend & Bursuck, 1996; Hornby, 2015; Nelis & Pedaste, 2020; Rohland 
et al., 2003; Simpson, 2002). Initiatives of various sizes, such as the United Nations 
Convention on the Rights of Persons with Disabilities (UN CRPD) (United Nations, 
2006), the UN Sustainable Development Goals (SDGs) (UNDP, 2022), the International 
Centre for Evidence in Disability (2023), and the Partnership for Inclusive Research and 
Learning (Mbibeh et al., 2021), demonstrate the relevance of these activities. However, 
there is still a lack of awareness, communication of information, and implementation 
of inclusive research in many universities. Participatory and emancipatory processes 
might be useful for improving inclusion in research on university campuses (Addo-
Atuah et al., 2020; Kuper et al., 2021).

Several scholars have written about the importance of promoting inclusion in 
all levels of education, including universities. Inclusion is the belief or philosophy 
that faculty, staff, and students with disabilities should be fully integrated into their 
school learning communities, usually in general education classrooms, and that their 
instruction should be based on their human rights and abilities, not their disabilities 
(Cockburn et al., 2017; Mbibeh, 2013; Mezzanotte, 2022). Human rights models and 
the social model of disability that are now widely used can be linked back to previous 
work such as the 1960 United Nations Convention against Discrimination in Education 
(OHCHR, 1960), the 1990 World Declaration on Education for All (UNESCO, 1990), 
and the Salamanca Statement and Framework for Action on Special Needs Education 
(UNESCO et al., 1994), which all have relevance to the learning that takes place on 
university campuses. Many students learn better in inclusive settings where all students 
with diverse needs, behaviors, and abilities are included and treated equally (Carew 
et al., 2020; Dell’Anna et al., 2022; Kefallinou et al., 2020; Mezzanotte, 2022), although 
there is also evidence that programs such as dedicated resource centers and special 
classrooms can be beneficial for some students, particularly to ensure inclusion and 
to reduce violence against students with disabilities (Banks et al., 2017, 2022; United 
Nations Children’s Fund, 2021; World Bank, 2023). The intentions and values of 
inclusive education are to nurture, develop, and use the talents and strengths of all 
students for the betterment of everyone.

Access to higher education for students with disabilities, including students with 
autism, intellectual disabilities, physical disabilities, visual impairments, and hearing 
impairments, has been slowly but steadily increasing (Karellou, 2019; Mellifont et al., 
2019; Rapp & Arndt, 2012; Talaván, 2019; Wolbring & Lillywhite, 2021). However, 
ongoing inequalities regarding access to university for students with disabilities 
remain (Abrahams et al., 2023; McCall et al., 2020). Commitments to eliminating these 
inequalities have been expressed by several associations and organizations, including 
in UNESCO’s Education 2030 agenda (UNESCO, 2015) and the “Including Disability 
in Education in Africa Research Unit at the University of Cape Town” (Vergunst & 
McKenzie, 2022).

Considering that inclusive education at universities is a key area that ensures the 
development of all students’ potential, interest in the study of the implementation of 
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inclusive practices is fundamental. At the university level, research of various kinds is 
an integral part of learning for students. Research leads to the creation of meaningful 
new knowledge and to the use of existing knowledge in new and creative ways to 
generate innovative concepts, methodologies, and understandings (Africa Charter on 
Transformative Research Collaborations, 2023; Kuper et al., 2021; Walker & Boni, 
2020). Researching ideas of what has been done in the past, as well as contributing to 
the creation of new knowledge through research, are theoretical and technical levers 
that contribute to the development of people and societies. Although the goal is for 
all students, including those living with disabilities, to have opportunities to engage 
with research regardless of the barriers that exist, the reality is that research continues 
to exclude and discriminate against persons with disabilities in the university milieu 
(Lorenzo et al., 2015; Milem et al., 2005).

Inclusive research is a practice that includes people with disabilities as researchers 
to address important and relevant issues (Callus, 2019; Mbibeh et al., 2021; Nind, 2017; 
Rojas-Pernia & Haya-Salmón, 2022; Stanley et al., 2019). Inclusive research considers 
ways that researchers with disabilities, including students and their faculty supervisors, 
can find avenues for their participation in research activities. Inclusive research can 
include examining processes of increasing the attendance, involvement, and achievements 
of all learners and attending to physical, social, political, economic, and cultural status 
to prevent exclusion. Students can be invited to participate in research as a social and 
meaning-making activity, to identify and participate in scholarly conversations that 
promote learning, and to develop scholarly identities. Inclusive research questions the 
consideration of people with disabilities as merely sources of data and promotes their right 
to participate in decisions and spaces that concern them as citizens, including academic 
spaces (Nind, 2017; Walmsley, 2004). It provides a learning opportunity for everyone 
involved, addressing complex questions in complex ways and learning how to research by 
engaging in the process of researching. Attention is given to the support that is needed for 
all members of the research team to understand inclusive practices. This type of research 
aims to recognize, develop, encourage, and communicate the contributions that persons 
with disabilities can make and can provide information that can be used by persons with 
disabilities and others to campaign for change (Rojas-Pernia & Haya-Salmón, 2022).

The promotion of inclusive research on campus and in campus–community 
partnerships have faced challenges (Kahonde, 2023; University of Toronto, n.d.), and 
there is still considerable resistance that maintains oppressive structures and practices 
in education systems, including in higher education (Leijen et al., 2021; Snijder et al., 
2023; Wolbring & Lillywhite, 2021). To overcome discrimination and put in place 
appropriate strategies, it is important to propagate and popularize the full integration of 
students, faculty, and staff with disabilities.

Visual arts offer one strategy to prompt integration, inclusion, and participation. 
The use of artistic practice is multidimensional, facilitating creative thinking and 
learning, and can reflect, through a wide range of forms and color expressions, social 
and educational learning environments (Valentino, 2016). Artistic expression in campus 
spaces, including mural painting, can relay complex concepts on how to integrate, reflect, 
and communicate a multitude of ideas and messages related to inclusive research.
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The Mural at the University of Bamenda
This article reports on the process of mural making about inclusion at the University of 
Bamenda, Cameroon, as part of the dissemination of an inclusive, international research 
project, the Partnerships for Inclusive Research and Learning (PIRL), that aimed to 
promote inclusive research in international development work. We produced a mural 
to reflect the ideas discussed above, using bright colors and local symbolism. The site 
where the mural is located, along a main road abutting the surrounding neighborhood, 
is important for communication with both the university community and those from 
the surrounding areas. The University of Bamenda has one other mural next to a more 
hidden location at another entrance to the campus.

Murals such as the new one, located in highly frequented public places, are presented 
as an ideal means of visually communicating messages to scores of people daily. In the 
implementation of the mural at the University of Bamenda, the artists used the figurative 
technique on 30 meters of wall. The bright colors of the mural transformed the street into 
a mobile viewing gallery, commentary and debate space, and a venue for picture taking. 
The application of color to the unpainted wall appeared like sunshine illuminating the 
darkness of that street, but the painted wall is also a combination of signs, symbols, and 
images expressing the implementation and practice of inclusive research for students 
with disabilities and faculty. Using this example, we aim to make intellectual ideas 
tangible and visible to contribute to the implementation of ideas from the PIRL Project 
results, and to encourage the practice of inclusive research for all viewers and members 
of the university community, including faculty and students with disabilities.

Mural Painting: A Tool for Communication
A mural is any piece of graphic artwork that is painted or applied directly to a wall, 
ceiling, or other permanent large surfaces (Marschall, 2006; Mendelson-Shwartz & 
Mualam, 2022). Murals are one form of communicating ideas, dreams, and messages, 
and they can reflect the spirit and aspirations of a specific community. Therefore, in many 
instances of mural making, it is essential to consider the collaboration of community 
members throughout the process of making a mural, from conception to completion.

By using symbols, murals often use art and imagery that communicate without 
words (Rose, 2001). People, regardless of their native language, create direct and indirect 
links with others through signs and symbols. Symbols are understood in different 
ways, depending on who is viewing them. Some symbols and signs hold widely shared 
meanings, such as a set of rings signifying a union, a dove as a sign of peace, or a skull 
and crossbones as a reminder of death. Others are more unique to local contexts, and 
outsiders require explanation to understand the intended meaning. Ideas and concepts 
can travel through times and civilizations to reach the audience without textual 
presentation. The artists symbolize the intended messages, codify them, and allow the 
spectator or viewer to decode and interpret the embedded messages or meanings. Mural 
painting makes thoughts visible, allows artists to communicate their ideas and feelings, 
build knowledge, and tries to make objective sense of this world (Furtado & Payne, 
2023; Jaradat & Miaomiao, 2022; Mendelson-Shwartz & Mualam, 2022).
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Today, murals are used as a way to express freedom and as a tool of emancipation; 
to create relationships between art and politics, social activism, or propaganda; and to 
contribute an esthetic element that fits into an environment. Some murals are created 
for other purposes such as advertising, attracting tourists, or simply for the pleasure 
of a beautiful image on a wall, as in many places the walls of urban cities are ugly 
and unnoticeable (Jaradat & Miaomiao, 2022). Over time murals have become cultural 
artefacts; therefore, murals are not only a tool for recording the history of human 
activity but also a tool for conveying a wide range of stories, emotions, feelings, and 
inner thoughts symbolically, explicitly, or in more hidden modes.

Mural art can be a powerful form of communication that is used to convey messages to 
a wide audience, especially when they are made in public spaces such as streets, intended 
to be accessible to the general population. For those who can visually see, a mural can 
appeal to our souls through our eyes, and they are capable of communicating feelings or 
emotions that words cannot communicate. Murals can beautify the drab walls of cities 
and uplift spirits (Marschall, 2006). They can appropriate and reclaim public spaces for 
those previously marginalized in the urban arena. They can reflect the cultural identity of 
the people of the locality by representing the preoccupations and aspirations of those who 
previously did not have an avenue to share their perspectives. Murals can disseminate 
traditional and new value systems publicly in a society in the process of transformation. 
Importantly, murals can function as a creative means of mass communication.

Color plays an important role in mural-making. It can elicit emotional responses, 
such as joy or sadness, depending on the importance of the space where it is applied and 
personal responses. Colors can irritate or soothe our eyes, increase our blood pressure, 
or suppress our appetite, and they can influence thinking and emotions, change actions, 
and provoke reactions (St. Clair, 2017). Therefore, the choice of color in a mural is 
extremely important and needs to be carefully considered.

Though mural-making is widespread in many parts of the world, it is not yet a 
widespread practice in Cameroon (Pucciarelli & Cantoni, 2016). Visual artists and 
many communities have still to recognize the importance of murals in Cameroon and 
still consider murals to be vandalism. Despite the importance of murals as one of the 
main contemporary art forms, and an art form with considerable prospects, Cameroon 
lags in how they can be interactive and evoke participation and engagement (Pucciarelli 
& Cantoni, 2016; Schemmel, 2016). In Cameroon, murals are gradually being seen 
as progressive, creative, and related to changes and new technologies (Pucciarelli & 
Cantoni, 2016; Schemmel, 2016). Park and Kovacs (2020) point out that when wall 
paintings are considered as a means of communicating educational messages and 
raising social awareness, it is necessary to make the image an intermediary interlocutor 
that transforms forms into a simple language for those who look at it; this complex 
communication is becoming evident in some places in Cameroon.

Universities have used murals for many purposes. Murals focus on the essential, 
hopeful, or troubling themes of everyday lives. When murals are produced with an 
emphasis on idea development, collaborative execution, and constructivism, or are 
complemented by digital technology, the result can be a very inclusive learning and art 
practice (Ho, 2012). Inclusive education and research in the university milieu can be 
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addressed with murals because they can provide concrete and visual communication about 
relevant issues related to inclusion and change. The use of the mural as a communication 
element can add to scholarly work (Furtado & Payne, 2023; Segers et al., 2021).

The Process of Painting the Mural at the University of Bamenda
The mural at the University of Bamenda was part of the development of strategies for 
the popularization of inclusive research by faculty, students, and researchers in several 
locations as part of the partnership between the University of Bamenda and PIRL. The 
work was done by students from the Department of Performing and Visual Arts under 
the supervision of three faculty members.

The methodology used the techniques of creation in artistic design. The development 
of the mural followed the five main phases of the Tele Djosseu Ghislain Landry approach 
(Tele Djosseu, 2021), with several steps involved in the execution of each phase. In the 
first phase, the drawings were conceived and the designs sketched out. A team then 
selected the images to be painted. Once the selection was done, the next phase was to 
transfer the drawings to the wall. Finally, the mural was finished with the application 
of paints and protective coating. Each of these phases is described in more detail in the 
next section.

The Tele Djosseu Approach
The Tele Djosseu approach, developed by Tele Djosseu Ghislain Landry (2021), 
includes the use of traditional cultural images and understandings and the creation of 
contemporary artistic forms that are relevant to particular environments. The goal of this 
approach is to forge new visions for collectively moving forward, encourage practical 
actions, and improve society and communities. This creative process spans and stretches 
mental and physical activities from the inception of the project to the final touches on the 
finished product, in this case a mural on an exterior wall of the university. This structured 
creative process shows how an artwork can come into existence and take on its character 
through the stages or phases of this process. Tele Djosseu’s artistic approach draws from 
contemporary thinkers who are blending traditional images, such as the works of Herve 
Youmbi, Joseph Francis Soumegne, Pascal Kenfack, Kanté Jean Jacques, and Pascale 
Martine Tayou (Tele Djosseu, 2021). Their work uses different strategies to consider 
concepts of memory and history and their importance and impact on the creative process.

The methodology is built on the syncretism of antagonistic forms, notably from the 
traditional to the contemporary, or in other words, from the absolute to those that are 
constantly changing and emerging. It pays particular attention to the symbols used by people 
to establish a more common language and understanding. It addresses a combination of 
contrasting elements to generate a new vision and new forms that lie between traditional, 
native, cultural heritage, modernity, and the contemporary. In terms of method, our work 
borrows from sociology, anthropology, and the visual arts, and it comprises essential 
approaches that are summarized in the history, the culture, and the generative.

The new form and vision can be expressed through various media such as graphic 
pencil, charcoal, clay, paint, wood, or digital illustration, and its materialization is based 
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on techniques used in visual arts technique. In this case of developing images, to be used 
for the mural, forms were derived from a syncretism of traditional and contemporary 
images to immerse the observer in a reality that is both local and universal. The expected 
works reflect the specific environment from which they are inspired. The cultural 
background of the artists as well as the images of their environments characterizes their 
final work. Our approach considers the realities of our time, the technological evolution, 
and the multiple forms of artistic expression that most artists encounter. It strives to 
remain as objective as possible and to stay in line with different contemporary practices.

The following five stages constitute the methodology: observation and analysis, 
graphic research, simplification of images, manipulation of images to fit the mural, and 
the painting process.

Observation and Analysis
Observation consists of a mental process involving vision and thought. The observations 
in this project were carried out by students of fine arts from the Department of 
Performing and Visual Arts. It consisted of identifying elements depicting or related 
to disability, integration in education, and inclusive research on campus. Students, 
under the supervision of faculty, developed an inventory of the information directly 
or indirectly related to PIRL’s work, including locally relevant symbols related to 
this work, and discussed the meanings of the work with members of the PIRL team. 
After researching the nature of PIRL’s work and scrutinizing their research results, 
we determined that our work was to build awareness and assist viewers to be more 
sensitized to issues of inclusion on campus. The intended outcome was to be the 
expression and transmission of knowledge relating to inclusion at the University of 
Bamenda. Given that the immediate audience of the work were people on campus and 
people living and passing by the mural, who were confronted with the realities of their 
contemporary time, our creation aimed to embrace a combination of traditional and 
modern forms by engaging in a reinterpretation of images adapted from the everyday 
forms that surround us.

This phase included the identification of the key concepts to be developed. The team 
considered the experiences of students with disabilities on campus, including physical, 
environmental, and mental aspects. Specifically, the team observed and began to analyze 
the attitudes of students and faculty with and without disabilities, the relationships 
between students and academic staff, and the impacts and contributions that students 
and academic staff had through various assignments and other academic activities. 
Analysis was made to select and identify strong ideas for a better understanding of how 
the drawings could communicate ideas, content, or meaning on disability-inclusive 
education and research in addition to locally relevant symbols.

Graphic Research
The graphic research step deals with the drawing of images, signs, and graphic symbols. 
In this step, our sketches considered the expression of the writing, drawing, or harmony 
of colors, which were identified in the observation and analysis phase. Each visual artist 
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in the project used their particular way to reproduce the forms. These sketches could 
have a realistic, figurative, abstract, or symbolic tendency.

In the case of this work, we aimed to reconstitute and gather the most representative 
images to express inclusive research and development of disability in the context of 
the University of Bamenda; therefore, we wanted to include locally relevant images. 
Our drawings were inspired by multiple sources (including students and faculty with 

TABLE 1 | Symbols from the North-West Region and their Meanings

Symbol   Meaning   Relation to the topic

Double gong  Denotes palace authorities 
transmitting information to the 
public

 Announces and informs PIRL 
results on inclusive research for 
people with disabilities

Lizard  Lizard design stands for 
conservation and self-protection 
of the people in the grasslands of 
Cameroon. It represents spiritual 
growth and opportunities for new 
beginnings.

 Contributes to the protection 
of people with disabilities 
on campus and presents new 
opportunities through PIRL 
results.

Snake  Snake symbolizes healing and 
rebirth.

 Fortifies the good health of 
people, including those with 
disabilities, to cope with 
challenges and problems.

Elephant horn  Supernatural strength and power  Power and strength on campus 
for people with disabilities.

Lozenge design  Symbolizes reflection, strength, 
fortitude, and courage

 Fortitude and courage for 
inclusive research on campus

The table was based on the process used in the development of the mural, with information about the symbols 
adapted from Ndifor et al. (2023).
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disabilities on campus and in the community); thus, the final products were liberal in 
artistic expression and embraced different forms and perspectives. We collected many 
images related to the main themes and subthemes identified at the initial stage of the 
mural process. The elements of our graphic extraction that were derived from local 
symbols were thus directly or indirectly related to the images in Table 1.

Some of the drawings which were developed following this methodology are shown 
Figures 1 to 7.

During this phase, the forms of the different symbols that were going to be used 
in the final designs were agreed upon. At the end of this phase, there was thus a 
syncretism of past and present forms. As a syncretic finale, the drawings aimed 

FIGURE 1 | Equity on inclusive research by students at the University of Bamenda.

FIGURE 2 | An image to represent inclusive research at the University of Bamenda by 
students with disabilities.
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to satisfy the traditional and contemporary needs of the audience, in a society in 
perpetual change. The forms reconstituted at the end of this work reflect elements of 
traditional African art in general and Cameroonian art in particular. Most especially, 
they reflect different forms related to disability-inclusive research at the University 
of Bamenda.

FIGURE 3 | A person with disability with a crutch in the middle of research at an 
archaeological site.

FIGURE 4 | Students with disabilities studying at the University of Bamenda.
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FIGURE 5 | A student with an impaired hand working in a research laboratory.

FIGURE 6 | A research proposal presentation by a student using a wheelchair.

FIGURE 7 | A research working session chaired by a professor in a wheelchair. The rows of 
gongs on the sides represent the sharing of information.
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Simplification of Images
The third step was to rough out the intended final images, cut down the weight of 
too many details, and get rid of overloading elements. The roughing of images is an 
exercise that, beyond its innovative aspect, requires a distinguished qualification and 
aptitude. Determining one’s style in drawing and visual arts, in general, is not an easy 
task, so students were asked to differentiate their work from that of their peers for 
better expression. This process called on the sensitivity and emotion of each artist to 
achieve this differentiation. The simplification of the images, whose process consists 
of roughing up the original form to the desired essential lines, considers the notion of 
balance of the form and proportions of the isolated elements with the whole, the notions 
of harmony and rhythm, the properties of the new materials, and the feasibility of the 
medium of expression. Our creative approach in its continuation leads us to obtain a 
clear, precise, and captivating sketch by its expressive power.

Manipulation of Images and Final Compositions
After the process of schematization and simplification of the images, they were 
transformed, grouped, or merged to obtain new compositions, gradually creating what 
is termed a motif in this process; the motif is an artistic drawing that emerges from the 
themes that are identified. The process of developing a motif is that images are first 
grouped by theme. The grouping of images takes into account the implementation, 
feasibility, and material of expression. The creators are given the liberty to creatively 
express the ideas generated in the previous step, and they are encouraged to feel 
free from prescriptive classical canons about “correct” groupings or depictions that 
they might have picked up in learning about the creation of art. The motifs could be 
symmetrical or asymmetrical, static or dynamic, symbolic or realistic. The motifs 
created were intended to be free, objective, and rational, integrating spontaneity and 
distortions. The resulting works of art, apart from being decorative (just to be pleasant 
to the viewer), were rich in meaning, language, and emotion.

Painting Process
The work done in this step was a practical execution of the results of the manipulation of 
images step. The images were painted on the wall at the University of Bamenda. Public 
murals are painted as art for people, their functions through their visual effects are an 
attraction to the public. Considering that many students may not enter the University 
of Bamenda Art Gallery, placing the mural at a very strategic and often populated area 
of the campus was a good idea for better dissemination of PIRL’s results on inclusive 
disability research.

The painting style used during this practical stage was inspired by pop art, a style of 
artwork created in the UK and USA from the mid-1950s through the 1960s (Lichtenstein 
& Swenson, 1963). The idea was to change the perception of what art is, to break down 
the barriers between the so-called high art and commercial art (also known as “low art”) 
seen in popular culture. Pop art embraces mass production and elements from popular 
culture instead of trying to be unique. It is an exciting, colorful, and vibrant art form.
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FIGURE 8 | Students removing dirt from the wall surface to be painted.

FIGURE 9 | With the help of a mentor, students performed the wall disinfection process.

FIGURE 10 | Applying white Pantex (paint) on the wall.
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Painting the mural started with an exploration of the site to determine what was 
needed to do the actual painting. The students and their mentors realized that the wall 
was old and infected with bacteria. It was therefore important to first treat the wall 
accordingly. The application of a wall disinfectant was made on the entire surface, 
particularly the parts that were most contaminated.

Once the wall was treated, the application of white paint followed. The white paint 
was intended to prepare and enhance the background for the paintings to ensure good 
contrast with the images to be inserted.

The next action was the drawing of the images on the wall. Tracing the images with 
black paint and then coloring them with bright colors was part of the students’ work. It 
was a great pleasure for them to see their final drawings outlined on the wall. The visual 
stylistics of the mural were dominated by warm primary colors. This color palette was 
intended to express the energy, brightness, happiness, and serenity emerging from 
the University of Bamenda campus. Additional finishing touches were applied to the 
paintings by the technical staff to harmonize and add value to the work.

FIGURE 11 | Reproduction of drawings on the wall.

FIGURE 12 | Tracing the images.
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FIGURE 13 | Applying colors.

FIGURE 14 | The final mural.

FIGURE 15 | Students and technical staff who participated in the painting of the mural.
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Students concentrated on the approximate reproduction of preconceived designs. 
The lines were covered with black paint for better visibility of the drawings, and then 
the figures were colored in with bright colors. The shapes were then covered with colors, 
considering the dominant contrasts.

The effective participation of students from the Visual Arts Department of the University 
of Bamenda as well as some students from other departments who were passionate about 
painting made the work less laborious. The collaboration between students and supervisors 
during this practical phase enabled them to learn more about students with disabilities 
within the University and the strategies put in place for better inclusive research at the 
university campus. The result was appreciated as a visual expression of the dissemination 
of inclusive research strategies on the University of Bamenda campus.

Impact and Feedback about the Mural
This paper was written 1 year after the mural was completed. The mural is still very 
visible and in good shape. Several administrators and faculty members have commented 
informally on the mural and how much it adds to the university environment. Some 
people have stated that they would like to have more murals on the walls around the 
university and have encouraged the faculty to find ways to develop them.

The impact on students, including those who were involved and those who have 
seen it, are harder to describe. At the time, students who were involved seemed grateful 
for the opportunity and were proud of what they were able to accomplish. Since the 
completion of the mural, students have commented about the mural in passing and 
faculty have solicited informal comments. Some of the authors have heard from students 
that there might be some misunderstandings about the images of the mural, as disability 
awareness is low for some people, and stigma persists. Anecdotal reports are that some 
students have negative feelings about the colors used, stating that they feel childish and 
not fitting for a university setting.

We do not have formal information about the mural’s impact on students, staff, 
or faculty members with disabilities. Finding ways to increase understanding of the 
mural with students and faculty, including those with vision impairments, would 
be an additional goal to pursue. Understanding the full impact, interpretations, and 
understandings would require more follow-up work, ideally as a systematic research 
study. To date, we are not aware of the mural being used in teaching, which the 
authorship group plans to do in the future.

Conclusion
This paper describes the development of a mural focused on inclusive research at the 
University of Bamenda. The painting of this mural is a tangible example of art for 
inclusion. When seen as street art, it serves as a form of visual communication and 
appeals to a much wider audience as compared to the written and/or spoken word. Until 
the 21st century, very few higher education institutions in the world used mural painting 
as an outreach, collaborative, or inclusive art particularly in the context of the strategies 
set out by UNESCO (Institute for Statistics, 2009) as part of inclusive research in 
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universities. Our experience indicates that mural-making can be an important addition 
to knowledge translation and inclusion on campuses.

The implementation of the mural is presented as a social and intellectual means 
for the propagation of inclusion, and particularly inclusive research, in the campus. 
The project was based on the PIRL Project process and results while drawing on other 
authors who have worked in the areas addressed in the project. The project aimed to 
demonstrate the inclusive research and participation of people with disabilities in all 
areas of academic and professional activities at the university and to make use of visual 
arts to make persons with disabilities and their situations visible to the public. The 
visual representation of the project stands as a medium for advocacy on educational and 
inclusive research at the University of Bamenda.

The work of developing the mural project went through many stages before the final 
outdoor mural was completed. This approach required a deep understanding of culture, 
tradition, and observation to inform the interpretation and creation of the mural. The 
results include representations of the symbolic elements of community identity in the 
region where the University of Bamenda is located. The numerous paintings that make 
up the mural each represent a strategic expression of the results of the means put in 
place for inclusive research at the university campus. Apart from the esthetics it carries, 
the didactic elements are rich in meaning and language, and above all communicate the 
message of inclusivity.

The goals of this project were successfully achieved. We will continue to emphasize 
that these visual expressions are not meant to replace the narrative forms of knowledge 
sharing about inclusive research on campus but to complement them. The use of murals 
such as this one at the University of Bamenda appears to be a beneficial way of involving 
students, faculty, and community in knowledge dissemination, and a tangible way to 
engage in interdisciplinary scholarly work.
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